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English subjects became one of the subjects that were changed in the 2013 
curriculum. This change had a significant impact where there was the elimination 
of English subjects for elementary schools. However, English subjects remain a 
test material at school and become one requirement to enter junior high school. In 
addition, the English teachers take material from different books so that the 
material being taught is different from one school to another. Because of this 
problem, the English exam results are below the standard because the material 
used for the exam in each region is the same, but the material taught in schools is 
different. Therefore, this research aims to develop an English textbook based on 
local culture for the second grade of elementary school. 
 
This study uses the R&D research model from Borg and Gall (2003). The 
R&D research model consists of 7 stages: need assessment, the principle of 
product development, syllabus development, expert's validation, operational 
product revision, try-out, and final product. The researcher used questionnaires, 
interviews, and validation sheets as research instruments. Data were analyzed 
qualitatively. The expert validated the book's contents to assess the suitability and 
feasibility of developing an English language book based on local culture for the 
second grade of elementary school. 
 
Based on the results of the data analysis, the data shows that the book is 
valid and can be used. The response from the expert on the validation sheet shows 
that the book can already be applied in teaching English to second-grade students. 
The researcher suggests that English teachers use the book because it can guide 
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Mata pelajaran bahasa Inggris menjadi salah satu mata pelajaran yang 
mengalami perubahan dalam kurikulum 2013.  Perubahan ini berdampak 
signifikan dimana terjadi penghapusan mata pelajaran bahasa Inggris untuk 
sekolah dasar.  Namun, mata pelajaran bahasa Inggris tetap menjadi materi ujian 
di sekolah dan menjadi salah satu syarat untuk masuk ke Sekolah Menengah 
Pertama (SMP).  Selain itu, guru bahasa Inggris mengambil materi dari buku yang 
berbeda sehingga materi yang diajarkan berbeda antara satu sekolah dengan 
sekolah lainnya.  Karena masalah ini, hasil ujian bahasa Inggris di bawah standar 
karena materi yang digunakan untuk ujian di setiap daerah sama, tetapi materi 
yang diajarkan di sekolah berbeda.  Oleh karena itu, penelitian ini bertujuan untuk 
mengembangkan buku teks bahasa Inggris berbasis budaya lokal untuk kelas dua 
sekolah dasar. 
 Penelitian ini menggunakan model penelitian R&D dari Borg dan Gall 
(2003). Model penelitian R&D tersebut terdiri dari 7 tahapan: need assessment, 
the principle of product development, syllabus development, expert’s validation, 
operational product revision, try-out, and final product. Peneliti menggunakan 
kuesioner, interview, dan lembar validasi sebagai instrumen penelitian. Data 
dianalisis secara kualitatif. Ahli memvalidasi isi dari buku untuk menilai 
kesesuaian dan kelayakan dari pengembangan buku bahasa inggris berdasarkan 
local culture untuk kelas dua sekolah dasar. 
 
Berdasarkan hasil dari data analisis, data menunjukkan bahwa buku valid 
dan dapat digunakan. Tanggapan ahli pada lembar validasi menunjukkan bahwa 
buku sudah dapat diterapkan dalam pengajaran Bahasa Inggris kepada siswa kelas 
dua. Peneliti menyarankan agar guru Bahasa Inggris menggunakan buku tersebut 
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In this chapter, the researcher aims to discuss the background of the study of 
this research. This chapter also encompasses the research problem, the purpose of 
the study, the significance of the study, the scope of the study, and key terms.  
1.1 Background of the Study 
Local culture has become a frequent topic of discussion in education in 
recent years. This issue occurs because the younger generation slightly forgot 
local culture that became the characteristic of Indonesia along with the modern 
era. At the same time, local culture functions as forming human beings to be wiser 
in living life. Sartini (2009) in Adilah (2016) states that local culture is defined as 
a local idea full of wisdom, positive values embedded and followed by the local 
society. Furthermore, this modern era brings generations, especially the younger 
generation, to access foreign cultures, which sometimes conflict with Indonesian 
cultural values that refer to multidimensional aspects, including education.  
Concerning education, local culture needs to be implemented into learning 
materials, especially in English learning. Applying local culture contents and 
activities in students' English learning material will help them develop their 
cultural values. Albantani and Madkur (2018) emphasized that even though 
students need to learn a foreign language, they will not lose their true identity by 
including foreign language learning activities based on local culture. The learning 





in learning English, students acquire the language and express knowledge of their 
own local culture, and learn about the target language's culture. In line with 
Shresta (2016), local culture can be a community culture that functions as the 
knowledge that can influence language learning.  
On the other hand,  not all levels of education in Indonesia get the English 
lesson. As in government regulation, the 2013 Curriculum teaches English lessons 
starting from grade 7. That means there is no English subject in Elementary 
school. Furthermore, English remains one of the subjects tested in junior high 
school with a standard score of 70. Therefore, English subject in Elementary 
school is very much needed to meet the demands of the standard score. 
To fulfill the standard requirement score of English subjects, English 
teachers of elementary schools take the materials from different books, which 
results in the materials taught is not the same from one school to another. This 
issue also makes the English test results below expectations because the material 
tested in each area was the same but did not match the material taught in the 
school. Therefore, Ratri & Puspitasari (2018) developed English Syllabus with 
local wisdom as the theme for the material delivered in Elementary School. Then, 
the English textbook can help teachers and students be developed based on the 
local culture. 
A textbook is a necessity that teachers and students must have in the English 
learning process. According to Ayu (2020), an English textbook is essential 
because it contains materials, learning resources, and student activities. Moreover, 





and relevant. Students will have a better understanding by learning activities that 
are very familiar with their life. Ratminingsih & Budasi (2018) emphasized that 
incorporating local culture in learning English makes students learn about their 
own culture and makes learning English more relevant and more accessible. 
Besides including local culture into student learning activities, teachers from 
different areas must incorporate the local culture in their teaching (Albantani & 
Madkur, 2018). 
The development of an English textbook based on local culture for second-
grade elementary school students conducted by the researcher to make it easier for 
students to learn English. Students will have a better understanding of the material 
that integrates local culture because they are familiar with the culture around 
them. Fitriani (2019) emphasized that local cultural learning can help students 
quickly understand and remember their vocabulary. Then English teachers in 
traditional schools are strongly required to have creativity in developing teaching 
materials based on the local culture. Therefore, the researcher conducted this 
research to support learners in the second-grade elementary school in learning 
English and provide local culture materials based on the 2013 Curriculum for 
English teachers in Elementary schools. 
The researcher conducts this research due to the gaps of several studies. 
Husna & Fitriani (2019), in their research entitled The Development of General 
English Subject's Textbook with Local Wisdom Based, were developing a general 
English textbook to teach English for college students for general purposes. 





Based on Local Wisdom. They researched to develop a thematic textbook that has 
content based on Purwakarta Regency local wisdom. From several previous 
studies on textbook development, there is still no research that develops 
appropriate English textbooks based on local culture that helps students of the 
second-grade elementary schools in Batu learn English. Therefore, this research 
aiming to develop an English textbook based on local culture for the second-grade 
elementary schools would like to be intended by the researcher. 
 
1.2 Purpose of the Study 
To develop the appropriate English textbook based on local culture for the 
second-grade Elementary School students in Batu. 
1.3 Significant of the Study 
1. To provide English textbook based on local culture for second-grade 
Elementary School students in Batu. 
2. To provide reference and guidance for teachers in delivering English 
material for second-grade Elementary School students in Batu. In addition, 
to help students in learning English. 
3. To provide a reference for the researcher in developing an English 
textbook with different local cultures. By conducting this research, the 






1.4 Scope and Limitation of the Study 
The scope of this research focuses on developing the appropriate English 
textbook based on local culture for the second-grade Elementary school students 
in Batu and a guide for English teaching and learning. This English textbook is 
designed based on the 2013 curriculum English syllabus, the latest curriculum 
used in the learning process. The content of this English textbook has integrated  
local culture around the students. The limitation of this research is that the 
researcher only carried out this research until the validation step. This matter is 
due to limited time and situations and conditions that do not support it. So that 
researcher cannot do a try-out on the product that has been developed.  
 
1.5 Definition of Key Terms 
● Textbook: is an essential media used in the learning process that provides 
learning material for students and teachers. In addition, it does not only 
provide a framework but also provides guidance that teachers can follow 
according to the applicable curriculum. 
● Local culture: refers to a richness owned by a community that contains 
traditional elements and will be passed down to the next generation. 
● Young Learners: refer to students at pre-primary and primary level, from the 









REVIEW OF RELATED LITERATURE 
 
This chapter reviews some references on a textbook definition, definition 
of local culture, teaching English for young learners, and previous studies. 
2.1 Textbook 
A textbook is an essential medium in the learning process for both teachers 
and students. The definition is in line with Ayu (2020) that a textbook is a vital 
learning resource for teachers and students that contain materials. The importance 
of a textbook is also explained by Tomlinson (2012) that textbook is a helper for 
teachers and students in providing learning guidelines. Moreover, the textbook 
contains a framework to adapt to the applicable curriculum and contains learning 
guidelines for teachers in delivering a lesson by giving various examples and 
learning models according to the materials. 
In English learning, a textbook is still an essential element of the learning 
process in the classroom, even though nowadays English materials can be found 
easily on the internet. Ayu (2020) emphasized that English textbook plays a vital 
role in providing written and oral material and acting as a source of activities in 
class and assignments that provide self-directed learning that students can reach 
independently. In addition, Ayu (2020) also explained that textbooks could be an 
essential instrument in terms of knowledge, behavior, and students' discipline, 
even though many students are not interested in books. That matter can happen if 





learning process. Moreover, in the English learning field, a textbook plays as the 
main component that provides information about language learning and language 
practice in the classroom. Consequently, a textbook is helpful as a source of 
learning content and various English learning activities in the classroom. It also 
provides learning content that is very familiar with social and cultural aspects, not 
only linguistic aspects.   
2.2 Local Culture 
Local culture has a definition of national wealth that contains rules and 
perspectives of life. Butarbutar et al. (2019) stated that Indonesian identity and 
cultural characteristics are the same as local cultures. According to Septy et al. 
(2016), local culture defines a value that naturally grows from the social 
environment and forms behavior in a particular community. As a nation with 
various cultures, Indonesia has many cultural values that the education field can 
use as learning materials, especially foreign language learning. So, when it comes 
to teaching English, students can imitate what they understand from foreign 
cultures, but the important thing is how they can express their own identity using 
the English they have learned. 
Giving local culture elements in learning English material to students from a 
young age is essential. They will be motivated by learning activities in the 
surrounding environment and are very well known to them, such as traditional 
games, traditional clothes, exceptional food, and local recreational places. The 
local cultural elements allow them to have a better understanding of the concepts 





education in Indonesia must include material that is interactive based on the 
student's educational background, where they live, the food they eat, the building 
and tourist attractions around them, as well as customs that exist to form a 
national character. Interactive activities can make students motivated and engage 
students with learning activities and make students interested in learning English.  
The things they have learned during learning will later apply outside the 
classroom. 
From the explanations above, it can be concluded that local culture is the 
richness of an area that contains regulations of human behavior in their 
environment to be wiser, and various cultural values must be maintained. 
Moreover, local culture also has to be introduced to the younger generation to 
continue the intelligent and cultured life. 
2.3 Teaching English for Young Learners 
Some experts define young learners differently. Many say that someone 
under 18 years of age is a young learner. Others say that a young learner is 
someone who has not experienced puberty. According to Vágnerová (2012), a 
young learner is between 6 and 11 to 12. Moreover, young learners can not be 
defined only by age but also based on cognitive development. Even though they 
are in the same class, each individual has their way of achieving their goals.  
Some children like to express themselves with body movements and songs, while 





learners have learned to read and write and have also been able to work together 
with their peers. 
Learning a language at a young age is better and has a greater chance of 
acquiring a new language than adults. According to Ratminingsih & Budasi 
(2018), young learners must be taught English from an early age because early 
recognition can improve their English mastery. There are several reasons why 
young learners are good language learners. First, young learners' brains are more 
adaptable before they hit puberty. They also learn without the worries and 
responsibilities of adults. 
On the other hand, young learners face difficulties when learning English.  
They already know their mother tongue, but it is not easy for them to learn a new 
language. Since English is a new language, young learners have difficulty 
spelling, pronouncing, and writing words correctly. 
 
2.4 Integrating Local Culture in Teaching English 
To achieve the national education objectives, implementing local culture 
into teaching and learning activities is essential. The national curriculum's role is 
strategic in developing and implementing local culture as local material. 
According to Irwan et al. (2019), there are two advantages to integrating local 
culture into national curricula. The first is that students learn about their local 
identity to be aware of where they originally came from and how they 
communicate. The second is that national education has achieved its goal of 





culture of all kinds. They are aware of their own identity and the identities of 
people from other parts of the country.  
In teaching English, Ayu (2020) stated that integrating local culture into 
English classes has encouraged students to communicate, discuss, and identify 
their own cultures. Students can enhance enough basic English skills to learn the 
target language. They are now using it to communicate their own local cultural 
identity or even gather information about a foreign community. Furthermore, 
integrating local culture material into English lessons can encourage consideration 
of culture and help students build a stronger cultural system. The students need 
this construction to prepare them for life as a part of a social society. Arslan 
(2008) states in greater detail that teaching English ought to integrate the four 
English skills and the competency to understand the values and the principles of 
local culture implemented positively. This skill will further, in other words, 
develop the students' admirable traits regarding the moral values of the local 
culture. It also offers an opportunity to exchange their global knowledge of the 
local culture. 
 
2.5 Previous Study 
Previous studies are needed to support the research and as references for the 
writer in conducting research. In this research, the writer found four previous 
studies that related to the research. Sugiyo and Purwastuti conducted the first 
previous study (2017) entitled Local Wisdom-based Character Education Model 





develop a module that contains the local wisdom-based character education 
materials for primary school teachers, mainly grade IV. In this previous study, the 
data analyzed qualitatively and quantitatively. The data is then validated by using 
content validation. Meanwhile, the qualitative data validated through 
triangulation. The similarities between the previous study and this study involve 
local wisdom in the study. Both of the studies used the same research and 
development model by Borg and Gall as a method. Besides, the differences are  
(1) the previous study used qualitative and quantitative in analyzing the data; 
meanwhile, this study uses qualitative descriptive,(2) the subject of the previous 
study in fourth-grade teachers. 
Lailatul Husna and Eva Fitriani conducted the second study (2019) with the 
title The Development of General English Subject's Textbook with Local Wisdom 
Based. This study aims to present textbooks that contain English language 
material based on local culture and local wisdom. The development model in this 
study used the procedural model of the Instructional Development Institute (IDI), 
which consists of three stages: defining or analyzing requirements, developing, 
and evaluating. The IDI model was chosen in this study because it was following 
the problems behind this research. The similarities between the previous study and 
this study are that both use local wisdom based on the study. The first difference 
is that the research and development method used in the previous study is the 
procedural model of the Instructional Development Institute (IDI). Meanwhile, 





method. The second difference is that the content of the previous study is local 
wisdom by incorporating Minang culture and social elements. 
The third study conducted by Nurfitriani et al. (2018) entitled Thematic 
textbook Development Based on Local Wisdom. This study aims to create a good, 
attractive, practical, and effective textbook. The research and development 
method used in this research was a 4D model by Thiagarajan. It consisted of 
defining, designing, developing, and disseminating. The researchers designed two 
versions of the textbook, a textbook for the teacher and a textbook for the student. 
This study employed descriptive quantitative and qualitative descriptive analysis. 
The similarity between the previous study and this study is that both studies 
include local culture in developing a textbook. The differences between the 
previous study and this study are that the previous study used the 4D model by 
Thiagarajan as the research and development method; meanwhile, this study is 
using the research and development model by Borg and Gall, and the previous 
study used quantitative and qualitative descriptive to collect the data. In 
comparison, this study is only using qualitative descriptives in collecting the data. 
The fourth previous study, entitled Local culture-based picture storybooks 
for teaching English to young learners, was conducted by Ni Made Ratminingsih 
and I Gede Budasi (2018). This research informs the theoretical perspectives 
underlying the development of local culture-based picture storybooks for teaching 
English to young learners. In this previous study, the books are developed using a 
combination of the model, which has five main steps: need analysis, developing a 





main product revision. These books consist of four types of folklore, namely 
myth, fable, folktale, and legend. The final product of this previous study is local 
culture-based picture storybooks teaching media for young learners which cover 
local culture stories in the form of printed books. The similarity between the 
previous study and this research is that both are developing teaching media based 
on local culture that helps students learn English. However, the differences among 






































This chapter covers the research design, model of development, research 
procedures, data and source of data, research instrument, data collection, data 
analysis, and validity of the study. 
3.1 Research Method 
This research aims to develop an English textbook for the second grade 
based on local culture for elementary school students. This research used 
Research and Development (R&D) as the research method. Borg and Gall (2003) 
stated that Research and Development (R&D) is a process used to develop and 
validate products in the education field. In this study, the final product is an 
English textbook for second-grade elementary school students. 
3.2 Model of Development 
The development model used in this research is the Research and 
Development (R&D) model by Borg and Gall (2003). It is a process of developing 
and validating education products. The researcher chose this model to conduct this 
study because it is the most appropriate for this research. Borg and Gall (2003) 
stated that the Research & Development (R&D) phase consists of information 
collection, planning, preliminary version of the product, preliminary product field 





product test, final product revision, and implementation. The cycle of R&D 










3.3 Research Procedures 
In this study, the researcher adopted the ten phases of R&D from Borg and 
Gall (2003) into seven. They are (1) need analysis, (2) principle of product 
development, (3) textbook development, (4) expert's validation, (5) operational 
product revision, (6) Try-Out, and (7) final product. The phases proposed could be 























3.3.1   Need Assessment 
The first step of development is determining student needs. Student needs 
refer to the learning objectives that have to be completed by students at the end of 
the period and what students expect from the English class, and what students 
need to acquire the language. Data analysis will be done by distributing a 
questionnaire (appendix 1) to the Kelompok Kerja Guru (KKG) in Batu and an 
interview distributed to a cultural expert to support the result and understand what 
local culture is needed by students in English lessons. 
Figure 3. SEQ Figure_3 \* ARABIC 2 Chart of 
Phases Adapted from Borg & Gall (2003). 





3.3.2   Principle of Product Development 
In composing the product, several principles will be used before designing a 
product that aims to differentiate this product from other products. The syllabus 
(appendix 2) and the theme mapping (appendix 3) are based on local culture, so 
that this research focused on a textbook that contains various local wisdom in 
Batu. Afterward, the final product will be developed according to the results of 
the need analysis.  
3.3.3   Textbook Development 
In the third step, the researcher will discuss developing a textbook. This 
product develops according to the results of the data analysis that the researcher 
collects. The researcher developed an English textbook containing local culture 
for second-grade elementary school students. This textbook has eight chapters in 
it and is made according to the basic competencies of the 2013 curriculum.  
3.3.4   Expert’s Validation 
This validation needs to be done by the expert to evaluate whether this 
product is effective in helping students' activities and appropriate to be applied in 
the classroom. The researcher provides a validation checklist related to the 
content, language, design, and general evaluation of the textbook, which the 





3.3.5   Operational Product Revision 
After data validation from the expert is collected, the data will be analyzed 
using a qualitative descriptive. Afterward, the researcher will revise the textbook 
based on the data obtained to make the product more applicable for second-grade 
elementary school students.  
3.3.6   Try-out 
The researcher carries out this stage after the textbook is validated and 
revised based on suggestions from the expert. The product will later be used in 
English lessons for the second-grade elementary school students in Batu. 
3.3.7   Final Product 
The final product stage will produce a product that has completed the 
revision. The final product of this research is an English textbook for second-
grade elementary school students. This final product will expect teachers and 
students to help the English learning process in the classroom. This product 
contains various local cultures in Batu. 
3.4 Data and Source Data 
To obtain data in this study,  the researcher must do need analysis and expert 
validation. In need analysis, the data collected are in the form of questionnaires 
and interviews. On the other hand, the data collected in expert validation is in the 





3.5 Research Instrument 
To conduct this research, the researcher uses several instruments. There are 
questionnaires, interviews, and an expert validation checklist. Kelompok Kerja 
Guru (KKG) English Lesson in Batu, a cultural specialist, and an expert to 
validate the product, are the research participants. The data collection of 
questionnaires and interviews from the participants will be used for need analysis. 
3.6 Data Collection 
The first data that will be collected is needed analysis by using a 
questionnaire. The second data is an interview with a cultural specialist. The third 
data is validation from the expert by using an expert validation checklist. 
3.6.1   Questionnaire 
The researcher distributed the questionnaire to the KKG (Kelompok Kerja 
Guru) English Lesson in Batu. In the questionnaire, there will be some questions 
that correlate to the research.  
3.6.2   Interview 
The interview (appendix 4) will be conducted with a cultural specialist to 
gather information about the material and local culture suitable in the textbook. 
3.6.3   Expert Validation Checklist 
The researcher distributed an expert validation checklist to the expert to 





which is in the form of a textbook evaluation checklist (appendix 5) that the 
expert validates, consists of several elements adapted from Dr. Abdelwahab 
(2013) in his research entitled "Developing an English Language Textbook 
Evaluative Checklist." The researcher adopted the textbook evaluation checklist 
because it is appropriate to validate the textbook.  
3.7 Data Analysis 
The results of the collected data will be analyzed using a qualitative 
descriptive.  Data from the questionnaire will be analyzed to identify the problems 
and needs of teachers and students in the learning process.  Furthermore, the 
researcher will transcribe data from interviews with cultural specialists to 
determine what local wisdom content is appropriate for the book. Moreover, the 
researcher will describe the data collected from the expert validation checklist to 
make it easier for a researcher to make revisions.  Finally, the data from the try-
out stage will also be analyzed to know the feasibility and reliability of the 
product. 
3.8 Validity of the Study 
Validity of the study is a process carried out by an expert to validate the 
content.  The expert tries the product and fills in the validation checklist. Then, 
the data from the validation checklist will then be transcribed by the researcher to 
revise the product easily.  Finally, after making all revisions of the product, the 







FINDING AND DISCUSSION 
 
This chapter contains the finding and discussion of the research. It consists 
of analysis, stage of design, stage of development, stage of implementation, and 
stage of evaluation. 
4.1 Research Findings 
In this part, the researcher displays the result of the data. The data is 
obtained from the validation that the expert has done.  
4.1.1   Stage of Analysis 
The need assessment was conducted on 23 English teachers randomly 
selected from public and private schools in Batu. The researcher distributed the 
questionnaire to English teachers and interviewed the cultural expert. These steps 
aim to determine the students' needs and what material is suitable for English 
lessons. 
4.1.1.1   The Result of the Questionnaire for the Teachers 
The questionnaire was distributed to elementary school English teachers in 
Batu. In the questionnaire, there are some questions listed: (1) The importance of 
the English syllabus as a learning guide for teachers, (2) The fact whether or not 
there is an English syllabus as a guideline in elementary school, Batu, (3) The 





based on local culture, (5) opinion on developing English syllabus based on local 
culture, (6) suitable method for learning English in elementary school in Batu, (7) 
the English material that suitable for elementary school students, (8) the fact 
whether or not there is an English textbook for the elementary school in Batu, (9) 
the need of developing an English textbook for the elementary school in Batu, 
(10) opinion on the development of an English textbook based on local culture for 
elementary school. The questionnaire can be found in appendix 1. 
The first question aims to find out how essential English syllabus is in 
teaching English lessons. The results of the survey show that every single person 
agrees on the value of the syllabus. The second question concerns the provision of 
syllabus for learning English in Batu city's elementary schools. The syllabus was 
already available for 39 percent of respondents, while the remaining 60% said it 
was not yet available. Some English teachers at Batu Elementary School develop 
their materials instead of using the English textbook. The result indicates that 
English syllabus are still inaccessible to help the English learning process in Batu 
City's elementary schools. According to the third question, 73 percent of 
respondents believe that a syllabsu is needed.  
According to the fourth question, 60% of respondents have known of 
syllabus based on local wisdom, while 34% have never known of syllabus based 
on local wisdom. The fifth question reveals that 96 % accept that an English 
syllabus for elementary schools in Batu should be developed based on local 
wisdom. The sixth question concerns the most appropriate method for learning 





said cooperative learning, 34 percent said communicative learning, 43 percent 
said Task-Based Learning, and 52 percent said Total Physical Response. Other 
methods, such as Contextual Teaching Learning, Content-Based Learning, 
Topical Syllabus, and Integrated / Mix Method, were listed by 21 percent of 
respondents. The result indicates that the cooperative learning method and Total 
Physical Response methods could be used in combination with other methods to 
learn English.  
There is also a seventh question about the English material that is 
appropriate for elementary school students. Grammar is agreed upon by 34 
percent of respondents, general English is agreed upon by 39 percent of 
respondents, and text-based on local culture is agreed upon by 91 percent of 
respondents. The discussion was approved by 56 percent of respondents, and 
other materials such as vocabulary building and vocabulary were approved by 7 
percent. The result indicates that most respondents think a text-based on local 
wisdom is an excellent material to use in teaching English to elementary school 
students, along with a variety of other materials. The eighth question reveals that 
all the other respondents believe that English textbooks are unavailable.  
The ninth question, about the value of developing an English textbook, 
reveals that every respondent agrees with this statement. The survey results 
indicate that developing a syllabus is essential before developing an English 
textbook—the final question concerning views on the development of English 





textbooks based on local wisdom should be developed. Table 4.1 shows the 
results of the questionnaire. 
 
Table 4.1 Result of the Questionnaire 
RESULT OF THE QUESTIONNAIRE 
Question 
Item 
Responses Respondents Related Information due to 
The Questions 









39% Respondents: Available 
60% Respondents: Unavailable 




73 % Respondents: Yes 
4 Yes  14 60% Respondents: Yes 
No  8 34% Respondents: No 











56% Respondents: CL 












43% Respondents: TBL 
52% Respondents: TPR 
 
1) Contextual Teaching Learning 
2) Topical Syllabus 
3) Content Based Learning 
4) Topical Silabus 
5) Integrated/Mix Method 
7 Grammar 
General English 








34% Respondents: GRMR 
39% Respondents: GE 
91% Respondents: TBKL 
















87% Respondents: Available 










100% Respondents: Yes  
 
4.1.1.2   The Result of the Interview with Cultural Expert 
The interview with a cultural expert was conducted to gain some 
information used to teach and included in the English textbook based on local 
wisdom. Some questions were delivered in the interview covering (1) how can the 
importance of local wisdom be integrated into English teaching? (2) What are the 
principles of local wisdom that can be used to develop a syllabus? (3) What ideas 
do you have for preserving local wisdom values in developing a syllabus? (4) 
What to do to attach learning materials that are based on local knowledge. 
Appendix 2 shows the layout of the interview guideline. 
Interviews with cultural experts were conducted to gain information to 
develop English textbooks based on local culture. According to cultural experts, 
both values or local culture may be integrated into teaching and learning English 
concerning the first and second questions. Since the students being taught are 
Indonesians, all of the values found in Indonesia are acceptable to include. The 
concern is how to reinforce this principle to be applied at the next level of 





rather the idea of good versus bad. The definition of ecocriticism, according to the 
informant, should also be included in education. The Javanese idea of "Ibu Bumi 
Bapa Langit'' is an example of this concept. The definition of Javanese culture is a 
construct based on the notion that Javanese society is shaped like a woman. As a 
result, the Javanese people refer to it as "Ibu Bumi Bapa Langit." In particular, 
integrating local culture into learning is about the importance of our civilization in 
saving the world, not about how the earth looks geographically. This matter is 
something that should be instilled in elementary school students.  
The following question concerns the concrete type of values that could be 
added to English learning. Before entering cultural values, the informant 
explained that we must first understand cultural similarity. Society shapes culture, 
making it easier to apply the culture the closer it is to the community. In all 
lessons, all cultural values can be included, although there are some limitations. 
The disparity in cultural values between Sundanese and Javanese demonstrates 
this. These cultural principles can be extended to various situations; however, 
there will be a clash of cultures.  
As a result, when applying cultural values to learning, it is essential to 
consider how closely culture is linked to the group. When teaching English to 
students in the Java region, the correct cultural values are those of Javanese. 
Therefore, the cultural values that are far more relevant to instill and include in 





4.1.2 Stage of Design 
At the design stage, the English textbook was designed following previous 
research, which was about developing a syllabus based on local wisdom in Batu. 
The English textbook contains material with local culture elements according to 
the syllabus made in the previous study. The textbook is based on a conference 
that focuses on developing an English textbook based on local culture and follows 
the syllabus. The outcome of the discussion is the theme for the second-grade 
elementary school English textbook. Appendix 3 illustrates the theme. 
4.1.3 Stage of Development 
According to the need analysis, the development of an English textbook 
focused on local culture is highly beneficial. This textbook would help students 
more, as its content is already known to them. The examples below are from the 
textbook that has been developed. 
4.1.3.1   Learning Objectives 
 






The learning objectives for the English textbook in this research are based 
on the English syllabus for second-grade elementary school. The six taxonomy 
blooms used to establish learning objectives are remembering, recognizing, 
applying, analyzing, assessing, and generating. For instance, in unit 1, students are 
expected to identify vocabulary about the profession and practice expressions 
about the profession with their classmates. Students are expected to name various 
playground games and use expressions to answer various playground games in 
Unit 2 correctly. Students are expected to identify the vocabulary of daily 
activities and fruits and vegetables in unit 3. Furthermore, students are expected to 
describe daily activities and fruits and vegetables orally in this unit.  
In unit 4, students are expected to correctly name various objects in the 
classroom and use the object names in the classroom when responding to 
questions from the teacher. The learning objectives for unit 5 expect students to 
pronounce the names of body parts correctly and use expressions to introduce the 
names of body parts. Unit 6 expects students to identify natural recreational areas 
and correctly respond to teacher questions about natural recreational areas. The 
learning objectives for unit 7 expect students to name different types of wild 
animals and correctly use wild animal vocabulary in the form of simple sentences. 
In addition, in unit 8, students are expected to correctly identify transportation 







Figure 4.2 Brainstorming of Units 1, 2, and 3. 
 
Brainstorming is an important learning activity that can assist students in 
engaging with the lesson that the teacher will teach.  In this textbook, 
brainstorming is an activity that reviews what students know about a specific issue 
and generates questions for further discussion.  Unit 1 encourages learners to ask 
simple questions about the jobs available at school. In unit 2, students are asked 
simple questions about the playground games. Unit 3 begins with a brainstorming 
activity in which students are asked simple questions about their morning, 
afternoon, and evening activities, as well as their favorite fruits and vegetables. In 
unit 4, students identify objects in a given picture. Students will also sing a song 





Unit 5 begins with a singing activity with classmates about body parts. 
Singing a song about natural recreational areas is a fun brainstorming activity in 
Unit 6. Students in Unit 7 sing a song called "Baby Shark" together. In unit 8, 
students are shown a picture and asked to identify different modes of 
transportation. In addition, before moving on to the material, students will sing a 
song about transportation. 
4.1.3.3   Materials 
 
Figure 4.3 Materials of Units 1, 2, and 3. 
 
The main content of the lesson in this textbook is material, which can help 
the teacher teach and the students learn. The material in unit one provides 
"profession at school" vocabulary and expressions that can be used to make 
sentences. Following that, unit two introduces vocabulary related to playground 
games. In unit three, students will learn about activities in the morning, afternoon, 
and evening. They also learn some vocabulary for fruits and vegetables. 
Following that, in unit four, the students will correctly mention some things in the 





unit six, there is material about natural recreational areas. The material in Unit 7 
teaches students vocabulary about wild animals. Unit eight contains information 
on both modern and traditional modes of transportation. 
4.1.3.4   Students’ Activities 
 
Figure 4.4 Students’ Activities of Units 1, 2, and 3. 
 
Students' activities are provided to train students on what they have 
previously learned. Students can remember the material and achieve the learning 
objectives in each chapter by participating in students' activities. Students' 
activities include listening, writing, reading, and speaking.  
In unit 1, there are five tasks with the theme of the profession at school to 
complete missing letters of a word, completing sentences based on available 
pictures. Spelling words in English, playing a game in which students must 
answer questions based on the cards they have obtained, and arranging the words 
into a good sentence. Students must complete ten activities in Unit 2 based on the 





sentences, and practicing dialogue with friends. Spelling words in English, 
reading vocabulary, reading a text, stating true (T) or false (F) based on the text, 
arranging the words into a good sentence, completing the word's gaps, and 
connecting the dots they form the correct word. 
Activities that students must complete in unit 3 are related to the theme of 
daily activities, fruits, and vegetables by putting a checkmark on the picture based 
on what the teacher says, coloring pictures of fruits and vegetables, and arranging 
activities beginning in the morning and ending in the evening. Students also 
compose irregular words and sing a song about fruits and vegetables. Unit 4 
includes activities in the classroom that require students to listen to the teacher's 
words and then check off the correct words and pictures, practice dialogues, fill in 
the dialogue with the correct answer, and practice with friends. After that, imitate 
the teacher's words, read sentences, read a text aloud in front of the class, match 
pictures with sentences, arrange words, complete sentences, and rewrite the 
available sentences. 
Students have to complete six activities related to body parts in Unit 5, 
including listening to and doing what the teacher says, practicing expressions, and 
practicing dialogues. Then, read the sentences based on the pictures, fill in the 
blanks in the sentences, and match the pictures with the appropriate words. In unit 
6, students have to complete activities based on the theme of natural recreational 
places, such as listening to and imitating the teacher's words, practicing 





sentences, match pictures with the correct words, and translate English text into 
Indonesian. 
Unit 7's activity is about wild animals. Students must listen to and imitate 
the teacher's words, practice expressions, read sentences based on pictures, 
complete sentences, and match pictures with the correct words in this unit. Unit 
8's transportation theme requires students to listen and then repeat the sentence, 
practice conversations, and match pictures with the correct words. Additionally, 
students have to answer yes or no questions. 
4.1.3.5   Evaluation 
 
Figure 4.5 Evaluation of Units 1, 2, and 3. 
 
The purpose of this textbook's evaluation is to assess students' ability 
growth and improvement after they have completed the entire learning process in 
each basic competency. The assessment questions are divided into three to four 
sections, each with a different type of question.  
In unit 1, there are three types of questions: ten multiple-choice questions, 





questions. Unit 2 contains three types of questions: ten multiple-choice questions, 
five short answer questions, and five questions requiring students to arrange 
words into good sentences. Unit 3 evaluation consists of ten multiple-choice 
questions, five questions answering questions with answers already provided in 
the box, and five short answer questions. 
Unit 4 assesses students by asking ten multiple-choice questions, five of 
which are concerning completing sentences, three regarding arranging words into 
good sentences and translating an English sentence into Indonesian. There are ten 
multiple-choice questions, five filling sentence questions, and five word-
structuring questions in Unit 5.  In unit 6, the evaluation consists of ten multiple-
choice questions, five questions about completing sentences, and five questions 
about arranging words into good sentences. Unit 7 has three evaluation questions: 
ten multiple-choice questions, five sentence-completion questions, and five 
sentence arrangement questions. In chapter 8, there are evaluation questions in the 
form of ten multiple-choice questions, five sentence-completion questions, and 





4.1.4   Local Culture 
    
 







Figure 4.6 Local Culture in Units 1, 2, 3, 4, 5, 6, 7, and 8. 
This textbook was created using Batu and Indonesian culture as inspiration. 
This textbook's inclusion of local culture is based on the environment around 
students. As in unit 1, the theme is the profession at school, where the local 
culture in this unit is a job that students in Indonesian schools often encounter.  
The theme "In the Playground" in unit 2 contains games that students in the 
playground often play. Unit 3, with the theme "Daily Activities," contains daily 
activities from morning to afternoon to night that students in Indonesia commonly 
carry out. 
The theme of unit 4 is "Things in the Classroom," which includes objects 
that are commonly found in Indonesian classrooms. Unit 5 includes the theme of 
"My Body," which teaches about the various body parts in the human body. 
Furthermore, there are natural tourist attractions near the student's residence in 
unit 6 with the theme "Natural Recreational Places." The theme for unit 7 is "Wild 





theme, "Transportation," includes traditional and modern transportation elements 
in Indonesia.  
4.1.5   Stage of Evaluation 
An English textbook is helpful for the teaching and learning process, so 
almost all elementary school teachers support the development of English 
textbooks that include elements of local culture. The publication of this book is 
expected to increase students' interest in learning English. 
The expert validates the product to find out what needs to be improved in 
the textbook. The expert provided suggestions that could make the textbook more 
feasible to guide the teacher and as a source of knowledge for the students. The 
first evaluation is about the instructions for the materials. What should students do 
with the materials in the book? Instructions must be clear so that students are not 
confused when they will do activities using this book. Then, the expert also 
provides feedback on the suitability of the image with the text. Pictures and texts 
must match whether they are singular or plural. The questions and pictures must 
also have a number so that it will be easier to say which picture is meant, and it 
would be even better if there is an example of how to answer it. 
Another thing that needs to be improved is that the space to answer 
questions is still often missed. The space to answer must be following the 
expected answer length. In addition, many sentences still have no punctuation 
marks, so they must be corrected. Punctuation marks at the end of sentences are 
most often overlooked in this book. The expert also evaluates the use of lowercase 





Next, the grammar problem should be paid more attention to and improved. 
Another thing that needs to be fixed is that the image sources must be transparent 
and not cut off. The last thing that needs to be improved is the learning objectives 
for each unit. The choice of words and activities on the learning objectives must 
be clear and appropriate. 
Table 4.2 Feedback from the Expert Validator. 
No Feedbacks Revisions 
1 
Add instructions to each material. What 
should students do with the materials in the 
book? Instructions must be clear so that 
students are not confused when they will 
do activities using this book. 
Add clear instructions to each material. 
2 Pictures and texts must match whether they 
are singular or plural. 
Change the picture and  the text to be singular 
or plural. 
3 
The questions and pictures must have a 
number to be easier to say which picture is 
meant. 
Add a number to each question and picture. 
4 It would be even better if there is an 
example of how to answer it. 
Provide an example in some questions. 
5 
The space to answer questions is still often 
missed. The space to answer must be 
following the expected answer length. 
Add space to answer questions. 
6 Punctuation marks at the end of sentences 
are most often overlooked in this book. 
Add punctuation at the end of sentences. 
7 
Use of lowercase letters in multiple-choice 
answers if the answer is in the middle of a 
sentence. 
Change the lowercase letters in multiple-
choice answers. 
8 The grammar problem should be paid more 
attention to and improved. 
Check the grammar error using Grammarly. 
9 The image sources must be transparent and 
not cut off. 
Adjust the sources of the images. 
10 Discuss learning objectives with the 
supervisor 
Give learning objectives and improve them 








The development of an English textbook for Batu's second-grade elementary 
schools is discussed in this subchapter. This textbook was created using a need 
analysis as a guide. This research employs an effective method for developing a 
commodity in education, namely Borg and Gall Research and Development 
(2003). The researcher adopted the method's seven steps. The researcher in this 
section discusses the content of the textbook. 
The first step is a need analysis of several elementary school teachers in 
Batu and the results of the development of a textbook based on local culture that 
has been made.  Therefore, this study produces a textbook as a teacher guide for 
teaching English following the applicable curriculum.  The second step is the 
principle of product development.  In this step, the researcher looks for the 
principles that differentiate this product from other products.  The third step is a 
development textbook.  In this step, the researcher developed an English textbook 
based on local culture and syllabus according to the students' needs.  The fourth 
step is conducting expert validation to the expert by submitting a validation 
checklist so that the product can be used in the classroom.  After that, operational 
product revision is carried out under comments and input from the expert.  After 
the product is validated, then the result in an English textbook based on local 
culture can be recognized as the final product. 
A textbook is an essential part of the learning process, especially in 
language learning. It is the main source of knowledge intended for students and 





stated that English learning materials provide examples and provide opportunities 
for students to explore more profound knowledge and skills, not only through 
theory alone. Other than that, the textbook helps teachers and students provide a 
study guide, which allows teachers and students to know what will be learned in 
the next lesson and what has been previously learned. The role of a textbook is 
also emphasized by Ayu (2020). A textbook is an important medium that helps 
provide a framework for the teacher to adapt to the curriculum used and helps 
guide teaching by including examples and various exercises following the 
material being taught. In addition, a textbook is a learning material that aims to 
improve students' knowledge and experience during the learning process.  
The value contained in this English textbook is in the form of local culture. 
Including local culture in English textbooks not only makes the learners aware of 
their own culture but also makes students learn English easily because the 
materials and activities are familiar with their daily lives, such as traditional 
games, traditional transportation, local food, and local recreational places. 
According to Ayu et al. 2017, the material in a textbook must be interactive based 
on the students' daily activities to motivate and engage in the learning activities 
and make students interested in learning English. Language teaching can be 
tedious, irrelevant, and non-contextual without the local context in which it will 
operate and will not produce any results (Khan, 2014 in Puspitasari et al. 2021).  
Besides including elements of local culture, textbooks must also pay 
attention to the learning material given to students.  Puspitasari et al. (2021) stated 





students to explore more profound knowledge and skills, not only through theory 
alone. It may also allow students in their stage of growth to develop their strong 
character. Moreover, the material provided must be following the grade level and 
can meet the needs of students.  To fit the language competency structure, it uses 
Bloom's taxonomy to achieve the learning goals. This taxonomy displays student 
activities based on students' thinking abilities starting from the lowest to the 
highest. 
This English textbook is based on the English syllabus for the 2013 
curriculum. Further, the 2013 curriculum is the most recent curriculum used in 
Indonesian classrooms. The materials of this textbook contain elements of local 
culture based on students' daily lives. It helps students understand the context of 
the English lesson being discussed while also introducing them to some of the 
cultures around them, particularly Indonesian culture. This point follows one of 
the characteristics of young learners where they are egocentric. Students at this 
age are used to being interested in learning about something related to themselves. 
They would be pleased if the teacher mentioned something personal, such as their 
favorite color or pet. 
Moreover, this English textbook contains many colorful and exciting 
pictures for students and can describe situations clearly and not abstractly. The 
activities in this book are also varied and fun according to the principle of young 
learners that they have difficulty distinguishing between a concrete and an 
abstract, and their life is full of color.  As a result, activities and tasks with 





will assist teachers in delivering lessons to students because they will be more 
interested in the material.  Then, an entertaining activity, such as learning through 
song, was used to help them quickly memorize a simple song that was fun and 
easy to pronounce.  It would be even better if it were delivered with appropriate 
movement (Suyanto (2009:16) in Ahmad (2018)). 
This book also includes a communicative approach in which student 
activities are involved in real communication. Students use their natural language 
learning strategies and learn how to use their language outside the classroom in 
different situations. Furthermore, Total Physical Response (TPR) is used in this 
English textbook especially in the materials and students’ activities. When 
learning vocabulary, students engage in physical activity in response to language, 
so learning becomes meaningful, and students learn faster. 
The English textbook was developed using the results of a questionnaire 
given to Batu's elementary school English teachers and an interview with a 
cultural specialist. There are eight chapters in the English textbook that has been 
developed. The learning objective, brainstorming, material, student activity, and 
evaluation are all included in each chapter. The book map of the textbook can be 











Table 4.3 Book Map of Among Tani English Textbook Grade 2. 





1. Students are able to identify vocabulary about the profession by 
matching the appropriate pictures. 
2. Students are able to practice using expressions asking and answering 
about the profession with friends orally. 
Brainstorming 
Materials:  vocabulary and expressions about profession at school. 
Students Activities 
1. Writing 
● Completing the missing letters of the words. 
● Completing the sentences based on pictures. 
2. Speaking 
● Spelling the words in English 
3. Playing a game 
4. Writing 
● Arranging the words into good sentences. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 questions to match a picture with the appropriate word. 
3. 5 short answer questions. 
Local Culture: jobs that students in Indonesian schools often encounter. 
Unit 2 
In the Playground 
Learning Objectives 
1. Students are able to name various types of games in the playground 
based on the pictures and texts provided. 
2. Students are able to use expressions verbally to answer questions about 
various types of games in the playground correctly.  
Brainstorming 
Materials: vocabulary related to playground games. 
Students Activities 
1. Listening 
● Listening to the audio and numbering the words. 
2. Speaking 
● Speaking out the sentences. 
● Practicing a dialogue with friends. 
● Spelling the words in English. 
● Repeating after the teacher.   
3. Reading 
● Stating True (T) or False (F) based on the text.  
4. Writing 
● Arranging the words into good sentences. 
● Completing the missing letters into correct words. 
● Tracing the words. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 short answer questions. 
3. 5 questions that require students to arrange words into good 
sentences. 




1. Students are able to identify the vocabulary of daily activities by ticking 





2. Students are able to identify the vocabulary of fruits & vegetables by 
ticking the correct pictures. 
3. Students are able to tell their daily activities orally. 
4. Students are able to describe fruits & vegetables orally. 
Brainstorming 
Materials: vocabulary about activities in the morning, afternoon, and 
evening. Students also learn some vocabulary about fruits and vegetables. 
Students Activities 
1. Listening 
● Listening to the teacher and giving the tick to the correct pictures. 
2. Speaking 
● Telling a friend, “what kind of fruits do you see in the picture?” 
● Telling a friend, “what kind of vegetables do you see in the 
picture?” 
3. Writing 
● Organizing the activities from morning to evening. 
● Arranging the letters into good words. 
4. Singing a song together. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 questions answering questions with answers already provided in the 
box.  
3. 5 short answer questions. 
Local Culture: daily activities from morning to afternoon to night that 
students in Indonesia commonly carry out. 
Unit 4 
Things in the 
Classroom 
Learning Objectives 
1. Students are able to correctly name various things in the classroom based 
on the picture given. 
2. Students are able to use in a sentence the names of things in the classroom 
by verbally answering the teacher’s questions. 
Brainstorming 




● Practicing the dialogues. 
● Repeating after the teacher. 
● Saying the dialogues. 
3. Reading 
● Reading aloud the sentences. 
● Reading a text in front of the class. 
4. Writing 
● Arranging the jumbled words. 
● Completing the blanks. 
● Rewriting the sentences. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 completing sentences. 
3. 3 arranging words into good sentences. 
4. 2 translating English sentences into Bahasa. 




1. Students are able to pronounce the names of body parts correctly. 





by mentioning the function of the body parts correctly. 
Brainstorming: singing a song together. 




● Practicing the expressions. 
3. Reading 
● Reading the sentences based on the pictures. 
4. Writing 
● Completing the sentences based on the pictures. 
● Matching the pictures with correct words. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 filling sentence questions. 
3. 5 word-structuring questions. 






1. Students are able to identify natural recreational places from the pictures 
given correctly. 
2. Students are able to respond to questions about natural recreational places 
correctly. 
Brainstorming: singing a song together. 




● Practicing the expressions. 
● Practicing the dialogues. 
3. Reading 
● Reading the sentences based on the pictures. 
● Reading a text with the correct pronunciation. 
4. Writing 
● Completing the sentences based on the pictures. 
● Matching the pictures with correct words. 
● Translating an English text into Bahasa. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 questions about completing sentences.  
3. 5 questions about arranging words into good sentences. 




1. Students are able to mention kinds of wild animals based on the pictures 
correctly. 
2. Students are able to use wild animals vocabulary in the form of simple 
sentences correctly. 
Brainstorming: singing a song together. 




● Practicing the dialogues. 
3. Reading 






● Completing the sentences based on the pictures. 
● Matching the pictures with the right words. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 sentence completion questions.  
3. 5 sentence arrangement questions. 




1. Students are able to mention the names of transportation by seeing the 
pictures correctly. 
2. Students are able to differentiate between modern and traditional 
transportation correctly. 
Brainstorming 





● Practicing the conversations. 
3. Writing 
● Matching the words with the correct pictures. 
● Answering yes or no as an example. 
Evaluation 
1. 10 multiple-choice questions. 
2. 5 sentence-completion questions.  
3. 5 short answer questions. 




















5.1  Conclusion 
The results of a study on the development of English textbooks for Batu's 
second-grade elementary schools are discussed in this chapter. Several inputs can 
be used to develop a textbook for the learning process, which will be discussed in 
this chapter. 
This study employs a Research and Development (R&D) model to develop 
an English textbook focused on local culture for second-grade students at an 
elementary school. The goal of the research is to resolve an issue in the 2013 
curriculum. For example, in the 2013 curriculum, there is no English subject for 
elementary school students and no English textbook for second-grade students. 
The textbook was developed by adapting Borg and Gall developmental stages 
(2003). Cooperative learning is used in the textbook, and the content is based on 
local culture. In each material, the textbook design emphasizes the local culture 
surrounding the students. The textbook was also developed with the needs of an 
elementary school stakeholder in mind: the English teacher. It relates to the 
students' requirements and desires. The outcome of the need analysis 
demonstrates this.  
Bloom's taxonomy was used in the textbook design to establish indicators 
for achieving the learning objectives. The taxonomy is used to organize students' 





simple activity and progresses to high-level or challenging activity. The taxonomy 
also employed an assessment method focused on measures. The test also specified 
that the learning goals should be completed in sequence from easiest to hardest. 
As a result, it allows students to complete all of the materials' activities.  
The materials focused on the students' local culture are suitable for exciting 
and essential to second-grade students. The resources take into account a list of 
relevant subjects to the theme of the elementary school lesson. The textbook 
contains explicit learning outlines that can be integrated into the lesson plan. The 
findings of this study have a positive impact on English lessons in particular and 
second-grade students in general. 
5.2  Suggestions 
This study created an English textbook for second-grade students in 
elementary school that has local cultural contents. The researcher's 
recommendations for the development of an English textbook based on local 
culture are as follows.  
Future researchers interested in creating English textbooks based on local 
culture will use this study as a framework for their research. English teachers can 
create a lesson plan based on this textbook. Furthermore, this textbook can be 
used as a reference by elementary school English teachers while teaching English. 
The attached materials are related to the local culture, which will trigger the 
students' interest as they learn. In addition, because the researcher only carried out 





do the try-out of the products that have been developed and also conduct the 
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Appendix 1. Questionnaire 
ANGKET GURU PENGAJAR BAHASA INGGRIS UNTUK SEKOLAH 
DASAR 
 
Pertanyaan untuk ditujukan kepada guru pengajar bahasa Inggris di sekolah dasar 
di Kota Batu. 
Pengantar: 
● Kuisioner ini digunakan untuk mengumpulkan data penelitian 
pengembangan silabus Bahasa Inggris untuk siswa sekolah dasar di Kota 
Batu. 
● Beri tanda silang ( X ) pada jawaban yang anda pilih. 
● Mohon kesediaan anda untuk menjawab semua pertanyaan dengan jujur. 
Penghargaan yang setinggi-tingginya dan ucapan terima kasih kami sampaikan 
atas partisipasi anda. 
 








● Apakah selama ini sudah ada silabus sebagai pedoman pembelajaran 
Bahasa Inggris untuk SD di Kota Batu? 
a. Ada 
b. Tidak 







● Apakah Anda pernah mendengar silabus berbasis kearifan lokal? 
a. Ya 
b. Tidak 











● Metode apa yang sesuai untuk pembelajaran Bahasa Inggris bagi SD? 
● Cooperative Learning 
● Communicative Teaching 
● Task Based Learning 




● Materi bahasa Inggris apakah yang sesuai untuk dipelajari anak SD? 
● Grammar 
● General English 
● Teks berbasis kearifan lokal 
● Percakapan (Conversation) 
● Lainnya (sebutkan) 
_________________________________________________          
● Apakah sudah ada buku ajar Bahasa Inggris Sd kota Batu? 
1. Ada 
2. Tidak 







● Apakah Anda setuju jika pengembangan buku ajar Bahasa Inggris SD 



































macam   
Profesi  
- Siswa mampu 
mengidentifik















I am a student 











orang lain.  
( I am a student,          
My father is fruit 
picker, etc.) 























- Mengulang materi 
sebelumnya. 






gambar jenis- jenis 
profesi  ( Farmer, 
villaman, fruit 
picker, milkmaid, 
etc. ) yang telah 
disediakan. 
- Siswa mencoba 
menyebutkan 
profesi yang sesuai 
dengan gambar. 

















































































































At the playground 
- Kosakata tentang 
jenis mainan. ( 
swing, jacks, 
spinning top, 
stilts,  etc.) 





( This is slide, 















- Mengulang materi 
sebelumnya. 








mengenai jenis jenis 
mainan ( Jacks, 
spinning top, stilts, 
etc. ) 
- Siswa menyebutkan 
kosakata tentang 
jenis mainan dengan 
bantuan gambar. 

































- Siswa mengeja kosa 
kata tentang jenis 
mainan dengan 
bahasa inggris. 



























































( go to school, 
help mom 
clean up the 

























- Siswa mengamati 
video dan gambar 
tentang kegiatan 
sehari- hari dan 
jenis- jenis buah. 
- Siswa 
menyebutkan 
nama buah dan 
kegiatan sehari- 
hari. (Feeding the 












secara lisan.  
 
 
















- Siswa mencentang 
gambar yang 
sesuai dengan 











































































































- Siswa mengamati 
benda benda yang 




benda benda yang 
berada di dalam 
kelas . 
- Siswa menirukan 
guru untuk 
menyebutkan 
benda dalam kelas 
menggunakan 
bahasa inggris. 
- Siswa menyalin 
kosa kata tentang 
benda di dalam 
































benda yang berada 














































































































- Siswa mengamati 
sebuah gambar 
dan video yang 
ditunjukan oleh 
guru 
- Siswa menirukan 
pelafalan kosakata 













kosa kata yang 
benar. 



































































asi  tempat 
rekreasi alam. 






- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 

























tepat.   


















wisata alam.  
( That is 
waterfall, that is 
mountain, this 
is, etc. ) 
 
rekreasi alam. Kegiatan Inti. 
- Siswa mengamati 
gambar tentang wisata 
alam (Waterfall, picky 
fruit, picky flower, 
honey harvest, hill, 
forest, mountain, ) 
- Siswa menyebutkan 
gambar yang telah 
ditunjukan oleh guru 
- Siswa menyusun huruf 
acak menjadi kosa kata 
yang tepat. 
- Siswa melengkapi kosa 
kata yang telah 
dihilangkan beberapa 
bagian hurufnya. 
- Siswa memasangkan 
gambar dengan kosakata 
yang benar. 




bantuan alat peraga ( 
berupa gambar atau 
peralatan yang 

























- Merefleksikan materi 
yang telah dipelajari. 


































secara tepat.  
 



























- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Mengamati  bermacam-
macam gambar alat 
transportasi 
( misalnya gambar 








































This is cab, this 
is a motorbike, 
etc.) 
dll). 
- Mencatat kosakata 
tentang alat transportasi  
pada buku  catatan 
siswa. 
- Menyebutkan nama alat 
transportasi modern, dan 
tradisional.  
- Merangkai huruf acak 
menjadi sebuah kata 
yang tepat. 





- Membedakan alat 




- Merefleksikan materi 
yang telah dipelajari. 



















































macam warna.  
- Ungkapan yang 
untuk 
menyampaikan 















- Memeriksa kehadiran 
siswa. 
- Mengulang materi 
sebelumnya. 




- Mengamati gambar 
pelangi. 
- Mencoba menyebutkan 
nama warna sesuai 
dengan warna warna 
yang ada dipelangi. 
- Menyusun huruf acak 
menjadi kosakata tentang 
warna yang benar. 
- Memberi label pada 
gambar pelangi dengan 
kosakata yang benar. 
- Menyebutkan nama 
warna benda - benda 


































( misalnya : benda - 
benda yang ada di dalam 
ruang kelas)  
 
Penutup. 
- Merefleksikan materi 
yang telah dipelajari. 







Appendix 3. Theme Mapping 
1st GRADE 2nd GRADE 3rd GRADE 
Introduction 
 
I am a Student In the Garden 
My Hobbies 
 





Daily Activity How is The Weather? 
My Family 
 





My Body My Hobby is Playing 
Kite 
Stationery Natural Recreation 
Places 
Peace and Friendship 
Pets Wild Animals Save Energy 
Rainbow Transportation My Earth 
4th GRADE 5th GRADE 6th GRADE 
Traditional Arts 
Performance 
In a Department 
Store 
Save Our Earth 
Ordinal Number What are you doing? Hobbies 
Organic Farming My Classmates Folktale 
Ordinal Number Healthy Habits Weather and Seasons 
My Heros Public Places Shopping 
I Have a Dream Going to the Zoo Health 
My Favorite Food 
and Drink 
At the Museum Government 











Appendix 4. Interview with Cultural Expert 
1. Bagaimana nilai-nilai kearifan lokal yang dapat dimasukkan ke dalam 
pembelajaran?  
2. Apa saja nilai-nilai kearifan lokal di nusantara yang dapat diangkat untuk 
pengembangan silabus bahasa Inggris di SD kota Batu?  
3. Apa saran anda terkait dengan pelestarian nilai-nilai kearifan lokal dalam 
pengembangan silabus untuk SD di kota Batu?  



















TRANSKRIP INTERVIEW GUIDLINE 
Narasumber: M.Fatoni Rahman, M.Pd 
 
1. Bagaimana nilai-nilai kearifan lokal yang dapat dimasukkan dalam 
pembelajaran Bahasa Inggris? 
 
Jawaban : 
Saya kira kalau yang namanya nilai mbak, itu semua bisa dimasukkan. 
Kan namanya nilai, kalau nilai kan bisa berlaku secara general sebenarnya. Jadi 
kalau nilai atau muatan lokal atau local wisdom itu saya kira semua bisa 
dimasukkan dalam pembelajaran Bahasa Inggris begitu, itu yang pertama. Yang 
kedua, sasaran kerja anda itu adalah siswa bangsa Indonesia bukan bangsa Inggris. 
Kalau target dari silabus anda itu adalah bukan bangsa Indonesia baru kita 
memilih dan memilah nilai mana yang bisa masuk atau tidak karena apa ada 
perbedaan budaya tetapi kalau sasaran anda sillabi ini itu kan akan diterapkan di 
sekolah, siswa nya kan orang Indonesia kalau siswanya orang Indonesia kan 
semua nilai yang ada di Indonesia kan bisa dimasukkan itu jawaban saya.  
Mungkin spesifik bagi anda adalah bagaimana ekokritik bumi dan alam 
semesta, bagaimana penanaman nilai-nilai ekokritik sastra dalam sillabi anda ini 
mampu muncul karena apa, yang paling penting dari konsep pendidikan dasar itu 
adalah menanamkan konsep-konsep yang nanti nya akan dibawa sampai 
pendidikan-pendidikan selanjutnya begitu. Menurut saya pendidikan dasar itu 




tentang baik dan buruk. Maka, yang perlu anda masukkan menurut saya dalam 
silabus anda adalah konsep tentang ekokritik. Bagaimana masyarakat kita 
memandang bumi sehingga ada istilah dalam konsep kultur jawa itu “Ibu Bumi 
Bapa Langit” contohnya. Itu ada coba anda perdalam itu bagaimana ternyata bumi 
ini dalam konstruk berfikir masyarakat jawa itu adalah makrokosmos dari sosok 
perempuan, maka penyebutannya adalah Ibu Bumi Bapa Langit gitu. Ini kuat 
sekali kental sekali bagaimana masyarakat kita berfikir tentang ekokritik, kalau 
tadi anda membaca bukunya Pak Soni itu secara spesifik ngomong bagaimana 
masyarakat Tengger mengamankan budaya mereka dan bagaimana masyarakat 
Tengger mampu menerapkan budaya mereka dalam menjaga lingkungan. Coba 
cari bukunya Pak Soni Sukmawan Ekokritik Sastra. Itu spesifik dan menarik 
karena yang anda ceritakan tentang bumi. Yang diceritakan kan bukan tentang 
geografis bumi adalah  kan tidak karena anda berbicara nilai lokal ya bagaimana 
cara anda  menanamkan kepada siswa SD kelas lima itu dasar tapi sudah dalam 
tataran tinggi, bagaimana anda mampu menanamkan konsep-konsep nilai lokalitas 
ini dalam bercerita tentang bumi, wawasan tentang lingkungan. Jadi kan kita tidak 
ngomong tentang geografis bumi terdiri dari gunung ya gak begitu kan. Lebih 
spesifik saja ngomong bagaimana penyelamatan bumi, bagaimana nilai-nilai 
masyarakat kita dalam menyelamatkan bumi dan itu menarik memiliki nilai jual 
karena yang kita tahu bahwa perhari ini perilaku kita cenderung tidak menghargai 







Lingkungan alam, kebun, sosial media, dll. 
Relasi antara gawai dan lainnya itu bagaimana? 
Ini kan kalau dalam kalimat, ada namanya kalimat sepadan dan setara, 
alam, kebun, gawai ini kan tidak setara. Alam, kebun, manusia, itu setara atau 
alam gitu, alam terdiri dari kebun, manusia itu setara. Kalau kebun gawai lah ini, 
fungsi gawai disini apa gitu. Kalau gawai, perilaku laptop, batre, ini ya setara. 
Atau gawai  relasinya dengan perilaku konstruk sosial, perhidupan sosial media, 
etika sosial media, ini setara. Kalau gawai dan alam mungkin bisa tapi cuman 
nanti gawai kan hanya sekedar alat untuk menyampaikan ide contohnya. 
Pembelajaran mengenai alam dengan menggunakan telpon pintar, aplikasi apa, ini 
kan berarti objeknya, pelaksanaannya, konsep dasarnya kan tidak itu. Menurut 
saya, kalau bimbingan seperti ini belum tentu benar. Kenapa tidak meneliti 
tentang gawai dalam kehidupan anak kelas tiga SD begitu tapi ya harus ada unsur 
bahasa Inggrisnya ya? Harus ada materi bahasa Inggris gitu ya?  
 
Ya jadi materinya bahasa Inggris tapi temanya macam-macam kearifan lokal. 
 
Iya itu saja, apakah gawai ini sudah bisa menggantikan komunikasi lokal 
kita begitu contohnya. Contohe lek biyen ono kobongan iku gawe kentongan. 
Saya SD itu masih ada rojo molo dan sebagainya jadi kentongan itu ada kodenya. 
Kalau tuk tuk tuk tuk itu kobongan kalau tuktuktuktuk iku banjir jadi ada 




gawai sudah mampu membuat komunikasi yang masih menjaga tentang kontek 
local wisdom itu contohnya. Terutama bagi anak SD. Pengaruh gawai sajalah 
pengaruh gawai bagi kelas tiga SD. Penelitian sekelas disekolahan di SD ini. 
Apakah ada dampak, dampaknya apa. Apakah cenderung anak ini asusial. Kan 
nanti anda wawancara to, anda punya gawai, android, atau hanya sekedar untuk 
telpon dan sms. Karena setau saya ada beberapa keluarga yang anaknya itu diberi 
hp tapi fungsinya hanya untuk telpon dan sms contohnya tidak dalam fungsi yang 
lain. Kalau iya, bandingkan dalam satu kelas ini berapa yang menggunakan hp 
berapa yang tidak. Kecenderungan mereka asusial atau tidak. Bagaimana perilaku 
sosial mereka, itu menarik saya kira.  
 2. Karena tadi nilai-nilai semuanya bisa ya, berarti keseluruhan nusantara pun 
bisa ya? 
Saya kira semua bisa, yang menjadi masalah adalah anda mampu tidak 
menyelesaikan penelitian dengan semua nilai itu? Kan katanya penelitian yang 
baik itu adalah penelitian yang selesai. Itu permasalahannya selesai dan 
penelitiannya selesai ditulis. Lha untuk menyelesaikan masalah ada namanya 
batasan masalah kalau batasan masalah anda tadi adalah nilai nusantara, jadi saya 
yakin bisa gitu ya, semua nilai nusantara bisa diaplikasikan. Pertanyaannya, bisa 
gak anda menyelesaikan skripsi ini? Kan gitu ya, praktisnya begitu.  
 3. Kalau dari nilai-nilai tadi wujud konkritnya itu seperti apa ya pak yang bisa 
kita masukkan ke silabus bahasa inggris? 
Maka anda harus mengenal kedekatan, ada namanya kedekatan budaya. 




itu adalah pembentuk budaya menurut koentjaraningrat. Budaya itu adalah produk 
dari masyarakat. Semakin dekat budaya dengan masyarakatnya, maka semakin 
tepat pilihannya. Saya haqul yakin bahwa semua nilai, nilai local wisdom itu bisa 
diaplikasikan disemua. Meskipun ada batasannya, ada nilai-nilai masyarakat 
etnisitas Sunda itu berbeda dengan nilai-nilai masyarakat jawa, berbeda dalam 
aplikasinya. Apakah bisa digunakan? Saya yakin bisa, apa yang digunakan di 
Jawa bisa digunakan di sunda juga begitu cuman permasalahannya kan ada 
benturan-benturan culture ini ya, benturan budaya itu. Maka syarat yang pertama 
menurut saya adalah kedekatan budaya dengan kedekatan nilai ini dengan budaya 
sasaran tembak anda. Kalau siswa anda ini merupakan masyarakat Jawa, saya kira 
nilai yang paling tepat dan paling mudah untuk dimasukkan adalah nilai-nilai 
lokal masyarakat Jawa. Meskipun saya yakin bagaimana masyarakat Badui dalam 
mengelola hutan. Itu juga bisa diterapkan oleh masyarakat Jawa. Bagaimana Jawa 
saja yang ada 9 sub etnis itu ya, di etnis Jawa saja kan tidak setara, tidak semua 
etnis Jawa itu sama. Contohnya etnis Jawa Tengger, bagaimana nilai-nilai 
masyarakat Tengger itu juga bisa dimanfaatkan oleh etnis Jawa. Arek contohnya, 
arek ini wilayah, sosiologisnya Malang, Surabaya Mojokerto begitu ya. Itu dalam 
penelitiannya Pak Yustarto itu dinyatakan.lha ini kan jelas.  Maka kalau menurut 
saya nilai yang paling tepat ya untuk anda tanamkan untuk anda berikan untuk 
anda masukkan dalam silabus anda adalah nilai yang paling dekat budaya nya 
dengan budaya sasaran anda itu. Lek masyarakat jawa  ya nilainya nilai-nilai  




nilai yang berlaku pada masyarakat kita ini kan butuh interpretasi lebih to, contoh 
ojo turu ager-ager dalam masyarakat jawa turu ager-ager itu tidur tengkurap.  
Maka  anda  kan  butuh  menginterpretasikan  ini,  opo  sih maksud,e kok gak 
oleh turu ager-ager. Kenapa kok gak boleh. Kalau anda masukkan ini syarat yang 
kedua, harus anda transformasikan nilai yang selama ini abstrak, yang selama ini 
bisa dipandang dan dipahami oleh masyarakat dan kita sebagai orang dewasa itu 
anda rembeskan kepada logika dan kerangka berfikir anak –anak SD. Itu syarat 
yang kedua. Syarat yang pertama adalah kedekatan kehidupan, syarat yang kedua 
adalah penyederhanaan konsep itu. Contohnya, di mitos kita, kenapa kok pohon 
beringin, pokok e lek ndek jowo ono kayu guede iku mesti di mitosno ono 
genderuwone, lah ini kita bisa memandang ini dari segi klenik contohnya ya, oh 
makane klenik ijeh ono penghunine. Iki kayu iki ono genderuwone, mari ngono 
disembah,  dijaluki. Itu pandangan dari segi kleniknya dan pandangan dari 
segi yang lain. Tapi sisi yang lain itu juga memandang bahwa jika kita 
memitoskan ojo ditebang kayu iki soale ono genderuwone, anda bisa memastikan 
bahwa dimana ada beringin itu mesti ono sumbere. Jadi, masyarakat kita itu 
cenderung mengamankan lingkungan alam kita itu dengan membuat mitologi-
mitologi itu. Kalau anda, anda dari mana asalnya? 
Malang sukun Pak 
Kalau anda? Pati 
Pak 
Mungkin  di Malang ini  di Sumber Jenong, yang ada ikan-ikannya besar- 




dengan di rambutmunti gunung Kawi, itu ikannya besar-besar sama sepaha 
sayaitu ikannya, karena apa, di mitoskan oleh masyarakatnya. Ojo mancing iwak 
iki, lek awakmu mancing iwak iki mati, gitu. Awakmu mati lek  mancing  iwak  
iki,  karena  mitologi  ini  satu  sisi  memang  ini  kan mitologi dimitoskan, maka 
mitos itu terkait sekali dari pandangan masyarakat  awam  terkait  dengan  
klenik   gitu.  Tapi  bisa  juga  dari pandangan ekokritik bahwa mitologi itu  
dibangun untuk menyelamatkan alam sebenarnya. Ini kan sebenarnya upaya kita 
untuk melestarikan ikan to, dari iwak.e guede2 nglumut ngantikan. Ini ada 
disekitar kita. Lha bagaimana konsep yang sedemikian abstrak ini yang cenderung 
dipandang miring oleh masyarakat mampu anda positifkan dan mampu diterima 
oleh kerangka berpikir anak-anak SD. Lek mbuk omongi iki ojo dipancing iki 
mati kon, ini mereka akan menerimanya lek2an to, utuh2an, lha dalam konsep 
ekokritik kan tidak begitu juga, anda harus mampu merembeskan ini,  menyaring,  
menyederhanakan  sebuah  konsep  yang  sulit  menjadi konsep yang bisa 




















TRANSCRIPT OF INTERVIEW GUIDELINE 
Cultural Specialist: M. Fatoni Rahman, M.Pd 
 
1. How can local wisdom values be included in learning English? 
I think if we can include the name values, all of them. It's called value. The 
value can apply in general. So if I think we can have the value of local content or 
local wisdom all of them in learning English, that's the first. Secondly, the target 
of your work is that Indonesian students are not British. If the target of your 
syllabus is not Indonesian, then we choose and sort out which values can enter or 
not because of cultural differences. However, suppose teachers apply your target 
of this Syllabi in the schools. In that case, the students are Indonesians. If the 
students are Indonesian, we can include all of Indonesia's values. That's my 
answer. 
Perhaps, specific to you is about how ecocritical of the earth and the 
universe. Also, how to include the ecocritical literature values in the syllabi that 
can be emerged by something. The most important of basic education concepts is 
to embed ideas that you will bring to the following education later. In my opinion, 
basic education is not really about good and wrong education, but basic education 
is the teaching of good and bad concepts. So, in my opinion, what you need to 
enter into your syllabus is the concept of ecocriticism, how the society views the 
earth so that there is a term in the Javanese culture concept "Ibu Bumi Bapa 
Langit," for example. That is what you try to deepen how it turns out that this 
earth in the construct of Javanese society is a macrocosm of a female figure, so it's 




thinks about ecocritics. If you read Mr. Soni's book, it's specifically talking about 
how the Tengger community secured their culture and how the Tengger people 
could apply their culture in protecting the environment. Try looking for Soni 
Sukmawan's book about ecocritical literature. It's specific and exciting because 
the topic is about the earth. What is told is not about the geography of the earth. 
It's not because you speak about local values, how do you instill to fifth grade of 
elementary school students, it's basic but already to a high level, how can you 
invest the concepts of value in telling stories about the earth, insights about 
environment. So we don't talk about the geography of the earth consisting of 
mountains.  It is more specific to say how to save the earth,  how our society's 
values in saving the earth, and that it attracts have selling value because we know 
that our behavior tends not to respect the earth every day. If you can instill the 
concept of "Ibu Bumi Bapa Langit," it is extraordinary. 
How about you? 
The natural environment, gardens, social media, etc. 
2. What is the relationship between the device and the others? 
If there are names of equal sentences, nature, gardens, this device is not 
equivalent in the sentence. Nature, gardens, humans are equal or natural, nature 
consists of gardens, humans are equal. For this electronic device, garden, the 
device function here is that. For appliances, the behavior of laptops, batteries is 
equivalent. Or the connection between the behavior of social constructs, social 
media life, social media ethics is identical. If the device and nature might be 




nature using smartphones, what application, does this mean the object, the 
implementation, the basic concept is not that. In my opinion, if guidance like this 
is not necessarily proper.  
Why do not take the research about devices in the lives of second-grade 
elementary school students, but it must be an element of English? Must have 
English material? 
Yes, so the material is English, but the theme is various kinds of local culture.  
  
Yes, that's all, whether this device can replace our local communication, 
for example. For example, if there was a fire, it can use a sign like a drum made 
from bamboo or "kentongan" in Java. When I was in elementary school, there was 
"rojo molo" and so on, so the drum made from bamboo itself has a code. If "tuk 
tuk tuk tuk" there is a fire if "tuktuktuktuk" there is the flood, so there is a tone. 
Has the device been able to replace this example? Is the device able to make 
communication that still maintains the context of local culture, for example? 
Especially for children in elementary school. The effect of the device or the 
influence of the device for the third grade of elementary school. Research in the 
school about a class at this elementary school. Is there an impact? What impact 
will it face? Does this child tend to be immoral? You will interview later. You 
have a device, android, or only use it to call and text. Because, as far as I know, 
there are some families whose children are given a cellphone, but their function is 




people use cell phones in one class? Their tendency is immoral or not. What is 
their social behavior? That's interesting, I think.  
3. Because we can include all of the values, the whole archipelago can also do it? 
  I think all is possible. The problem is can you finish the research with all 
of those values? He said that good research is the research that we can do. We 
solved the problem, and we wrote the research. From the problem, there is a 
problem solver name of limitation. If the limitation of your problem is the 
archipelago's value, I believe that you can apply all of the archipelago values. The 
question is, can you complete this thesis? Practically it is like that.  
4. According to the values, what is the concrete form, sir? What can we put into 
the English textbook? 
Then you must know closeness. There is a name for cultural closeness. 
According to Koentjaraningrat, the closer the community's culture to the 
community, the more the community is forming a culture. Culture is a product of 
society. The closer the culture to the community, the right choice is. I am sure that 
all values, you can apply local cultural values in all materials. Although there are 
limitations, there are values of the Sundanese ethnicity that are different from the 
values of the Javanese, different in their application. Can it be used? I am sure that 
it can, what is used in Java can be used in Sundanese, so the problem is that there 
are conflicts of culture, yes, the clash of cultures. So the first requirement, in my 
opinion, is the closeness of culture to the closeness of this value to the culture of 




accessible value to include in the textbook is the local values of the Javanese 
community. However, I am sure how bad people in managing the forest. It also 
can be applied by the Javanese community. How about Java? There are nine sub-
ethnic groups. Yes, in Javanese ethnicity, it is not equal. Not all ethnic Javanese 
are the same. For example, the Javanese ethnic of Tengger, how can ethnic 
Javanese use the values of the Tengger community?. 
“Arek,” for example, this is an area, sociological, Malang, Surabaya, 
Mojokerto, right? In his research, Mr. Yustarto was stated. This is clear. So if I 
think the most appropriate value for you to include for you to put in your textbook 
is the value closest to its culture to your target culture. If Javanese community, the 
value that can be used is the values of the Javanese community. Sometimes, the 
values that apply to our society need more interpretation, for example, "ojo turu 
ager-ager" in the Javanese community, which means sleeping on their stomachs. 
Then you need to interpret this, what is the meaning of "ager-ager"? why it may 
not do? If you enter this second requirement, you must transform the abstract 
values, which the community can see and understand. As adults, you infiltrate the 
logic and frame of mind of children in elementary school. That's the second 
requirement. The first requirement is the closeness of life. The second is the 
simplification of the concept. For example, in our myth, why should the banyan 
tree or the big tree in Java have a ghost?. There is an occupant in this tree so let us 
be worshiped, followed. It's a view in terms of its occultism and other 
perspectives. But the other side also views that if we believe don't break this tree 




sourced. So, our society tends to secure our natural environment by making those 
mythologies. For you, where do you from? 
Malang, Suku, sir. 
How about you? 
Pati, sir. 
Maybe in Malang, at Sumber Jenong, there are big fishes that have a 
mythology. Why do they get big? In Pacinan, the same as in Rambutmunti 
Gunung Kawi, the big fish like my thigh. Because of what thing, this becomes a 
myth by the community. Don't fish this fish; you can die. Because this mythology 
is one side, indeed this mythology is written off, then the myth is very much 
related to the views of ordinary people related to occultism. But it could also be 
from an ecocritical perspective that it built mythology to save the real world. This 
myth is our effort to preserve the fish too. This myth is around us. How are these 
abstract concepts that tend to be seen as tilted by the community that you can 
reinforce and be accept by the mindset of children in elementary school? You 
can't talk don't fish there because you can be dead, they will take it to be complete 
because in the concept of ecocritical it is not so, you must be able to seize this, 
filter, simplify a problematic concept into a concept that children's thinking can 



















Appendix 6. English Textbook
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